Introduction
The role of error correction by ESL/EFL teachers has been an issue for a long time.
Generally the focus of this interest has been restricted to one side of the desk--the teacher's.
Relatively little research has been conducted on the reactions of the students to the correction of their mistakes. To our knowledge, no research has been done on error correction in native speaker-nonnative speaker peer relationships.
The purpose of this paper is to report the results of an investigation of the attitudes and preferences of students learning English as a second language to determine their
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Language reactions to the correction of their mistakes by their native our efforts to understand the role error correction plays in second language learning. As Cathcart and Olsen (1976:41) point out, "it is important to ascertain what students and teachers assume to be the most effective methods for correcting errors."
As corrective feedback is provided for the benefit of the learners, their attitudes and preferences are important. In fact, Allwright (1975) states that the effectiveness of the treatment of error will depend on how it is perceived by the second language learner rather than what it was intended to be by the native speaker.
Vi~il and Oller {1976:228) claim that feedback creates "desired instability" which encourages the learner to make the appropriate changes. Thus, if the learner has a negative reaction to error correction, the desired changes might not be brought about.
In addition, it is important to discover if attitudes toward and preferences for error correction by ESL students from different countries are similar or different. It is also important to learn if there are differences toward error correction between men and women. In addition, we need to know what aspects of the target language ESL students perceive they need the most help with, and to discover if they indeed receive feedback from the NS friends in those areas.
While there has been no research in this area of native but for the purposes of this paper, we will use error correction to refer to the information which the NS provides the student after an error has been committed.
Method
The data for our investigation were gathered by distributing a questionnaire (see Appendix) to students studying ESL in three The questionnare was revised after being pilot-tested in an ELI graduate writing class. It was then distributed to all other ELI classes and to students in NICE and HPC. We gave the questionnaires to the teachers, and asked them to give them to their students to complete. The teachers reported that some of their students used dictionaries or asked questions in order to determine the differences in meaning in the terms never, rarely, We are aware of the limitations of self-report data gathered by questionnaires seeking to determine the attitudes of those who are completing the questionnaires (e.g., Oller 1981). We believe, however, that the questions which we asked the subjects to respond to were of such a nature as to minimize such potential sources of variance as self-flattery or the approval motive.
Results
In analyzing the data, different groups were compared. For example, answers from males were compared with those from The results, given in Table 2, show that in general, the subjects wanted significantly more correction from their NS friends than they reported they were receiving (x2 = 80.67, df=l, p<.OOl). The only subgroups which did not indicate a significant desire for more correction were the BPC males and the NICE females.
Place Table 2 This overall positive attitude toward error correction in social settings was independent of the ESL program in which the subjects were enrolled and the sex of the subjects. For the NNSs of a particular nationality, the response was positive for all groups except Koreans. As we see in Table 1 , the Korean subjects were the only group which did not have a significantly positive attitude toward correction. We have no idea why this particular nationality did not prefer error correction.
As groups (overall, male, female, ELI males and females, HPC females, NICE males), most students claimed to want more correction than they reported receiving. NICE females (who were all from Japan) and HPC males reported not wanting significantly more correction. However, they reported that they did not want it "rarely;" most stated they wanted it "sometimes." As a female in the NICE program noted, "too much corrects is no good for me. Because I get nerveous (sic) in English ••• "
The types of errors which our subjects reported to be corrected by NSs were shown to be independent of the ESL program in which the students were enrolled. But it was not independent of nationality, as students from Hong Kong perceived they received more correction of word order and pronunciation, and It is important to learn if error correction has to be part of this input. -----------18 NNSs indicated they wanted less correction: 16 did not respond to this part of the questionnaire.
